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BLOG ENTRY ONE:
Write a 1000-word blog entry which introduces yourself to the group.
It should include a self-assessment of your current academic practices and needs.
It should include an account of what you think you currently bring to the group (skills, background, experience). It should also outline the current focus of your research agenda in terms that a non expert can follow.
The focus should include what you think are the key questions being asked in the field in which you plan to work.


Becoming a ‘Digital’ Academic: How do I know what I think I know?
My Doctor of Education research project has emerged from my own training and practice as a History student, teacher and educational consultant working with history teachers; therefore, the initial approach to investigation has been from an auto-ethnographic perspective- a practice which attempts to recount a self-narrative which provides useful insight into the customs, conventions and practices of a particular cultural group (in my case History teachers). Autoethnography, as explained by Buzard (2003) is ‘the study, representation or knowledge of a culture by one or more of its members’ (p. 61) As a history teacher for over 32 years I have very much an ‘insider’ view of the culture of history teaching. As Geraldine Ditchburn observed “Autoethnography creates a legitimate (though not uncontroversial) space to critically interrogate personal and cultural perspectives, assumptions and understandings of social phenomena.” (p.24) This blog is an attempt to interrogate my understanding of how I came to be what has defined me for 32 years- a teacher of history to secondary students.
 It begins by trying to understand my own philosophy of teaching and learning – especially but not exclusively- as it relates to the learning and teaching of History (and I just realised as I typed Teaching).  The value of the reflection opened by such open ended formats as blogs is that they allow for and, indeed, facilitate an almost stream-of-consciousness flow of related ideas and allows ideas to spark others (Joyce-like?).  So as an Academic, I guess my interest is Effective Teaching – especially but not exclusively of history!  Who knew?  Obviously, me deep down. Time to start digging some more and try to link to the sparks in Academia. This blog is therefore a part of putting together my first Assignment for EDN8255 but should also form an important basis for my research in trying to explain to future readers the types of mind set and biases which must inevitable influence my research. It is- using the analogy created by David Wallace-  my effort to discover and describe the water in which I swim (2005)
A key question facing university academics and history teachers who were trained in a print society but are now teaching in digital environments: Is how best do we teach research skills to a ‘digital generation’. My personal teaching experience has, however, led me to believe that this so-called Digital Generation (Prensky, 2001) is not a homogenous group, with some having very good digital problem-solving skills, others a familiarity and fluency with various social media platforms but very few with strategic or critical research skills. My admittedly-anecdotal observations suggest students rarely test searches with a second or third search engine, are unaware of how to construct refined search strings, and rarely critically evaluated the credibility, utility or perspective of information or web sites until taught to do so. The same was true of the use of data bases. These observations seem to have been corroborated by research conducted by Bennet, Maton and Kervin (2008) who argue that, while the claims of Prensky and Tapscott (1998) “may appeal to our common-sense perceptions of a rapidly changing world”, there is no evidence “to support many of the conclusions made by these early theorists. Instead, they argue, “there [may be] as much variation within digital native generations as between generations” (2008). “The claim that there is a distinctive new generation of students in possession of sophisticated technological skills and with learning preferences for which education is not equipped to support” is not, they argue, supported by their research. They call for further empirical research and a “considered and rigorous investigation that …   …   …   genuinely seeks to understand the situation before proclaiming the need for widespread change.” (2008) Perhaps the move for on-line learning environments in Universities has been as much influenced by the “moral panic” described by Bennet, Maton and Kervin (2008) as it has been in Secondary schooling. Certainly teachers perceive this “moral panic” in many elements of the mandated National Curriculums introduced in this century in Australia.
As a teacher of history, I have documented my reactions to the implementation of the mandated national curriculum, and to history teaching in general over a number of years in several ways. Textual evidence includes, emails, policy papers, presentations to teachers and a number of published articles. One part of my thesis research is the investigation of these sources in an attempt to create a narrative which unifies the ideas in these texts and places them into a conceptual context which captures and describes my development as a history teacher. This will form part of the autoethnography which I hope will illuminate the biases and preconceptions I must inevitably bring to this research, and so help external parties evaluate my conclusions and recommendations in light of these perspectives. 
This decision has been based on my learnings in various methodology units that if this research is to successfully achieve its goals, then the nature of the research methodology must be matched to both the researcher’s philosophical standpoint and to the phenomenon to be researched, rather than methodologically driven (Holden & Lynch, 2004). Given that the teaching-learning relationship is an interdependent one, it would be a mistake to see the teacher as independent of what is taught, and thus a more subjectivist approach seems called for. In the same way, given that the choice of what to study is determined by objective criteria (That is, The Australian Curriculum: History 7-10v 8.2) (ACARA 2016) but that the choice of pedagogy or how to study it is made by the teacher, a positivist perspective is appropriate for research into the Curriculum itself, but a subjectivist perspective is arguably more appropriate for an investigation into pedagogical choices.
I now realise how fortunate I was to undertake my first teaching degree in History at a time when research into effective teaching in History was beginning to uncover the importance of students working like historians as a way of learning the foundations of the discipline. Leading the work at this this time was the Schools Council History Project (SCHP) History 13-16 (School History Project, 2015) which according to its website “was set up in 1972 to undertake a radical re-think of the purpose and nature of school history. It sought to revitalize history teaching in schools and to halt the erosion of history’s position in the secondary curriculum” (School History Project, 2015). The ideas of this project had a dramatic influence on my formative philosophy of teaching, and it was only much later that I realised how fully I had accepted the values and beliefs of the so-called New History movement which developed in the UK. 

I realise only now in retrospect that part of the reason I so readily adopted this philosophy is probably related to my upbringing as a Catholic. My parents are both devout Catholics who provided role models of social justice perspectives in all aspects of their lives. The Catholic faith I learned was based on an ethic of equality and justice for all. As neither of my parents came from wealthy backgrounds, they also instilled in all 5 of their children the belief that hard work and education was the means to self-improvement and economic security. Consequently, the theoretical works of Paolo Freire (1976 & 1995) quickly tapped into what was already a fully-formed if as yet unrecognised socially-critical perspective. As a teacher in training I embraced the notion of a critical praxis between theory and practice -a theory which has shaped my development as a teacher. Based on the work of Paolo Freire (1976 & 1995) the nation of critical praxis rejects the idea of practice and theory as being polar opposites and, instead, argues “What is required is not the separation of theory and practice but the ability to distinguish between them.  This is the specific task of philosophical reflection. When this is done, what perhaps did not appear as the theory of action is now revealed as such. If there is no dichotomy between theory and practice, reflection on our actions reveals the theory-without which the action or practice is not a true one.” (Friere, 1976:110). In the case of history teaching, then, my socially critical perspective, led me to see my role as history teacher as one where I might empower students to develop the skills they required to make the most of the opportunities open to them and to live ethical, productive lives. Theories of history teaching which shared this aim naturally appealed to me, and curriculum documents were inevitably interpreted through this lens. My practice as a teacher has made it clear that this is not a philosophy shared by all in my profession. Not all teachers of history saw or see their role as social emancipation. Indeed, many see it as culture transmission and consolidation. I wonder how much the fact that my Catholic ancestors were never a part of the privileged classes in Australia, made such a philosophy attractive to me?
“The [Schools Council History Project or SCHP] developed a rationale based on the belief that, in order to meet their needs, young people should be introduced to history as a discipline with its own characteristic ways of exploring and making sense of human experience in the past. The Project team developed a framework for school history centred on the investigation of events and situations using the surviving evidence, and modes of explanation rooted in the concepts of change, causation and empathy. In common with progressive thinking at the time, this meant widening the range of understandings that could be expected of young people studying history.”  Subsequent research by Martin Ballard (1970), Jeanette Coltham (1971) and Coltham and Fines (1971) provided an empirical and academic basis for “those UK history educators who wanted to develop an informed and systematic pedagogical approach to the subject as a replacement for what was in effect an old-fashioned teacher-centric curriculum” (Taylor , 2017, in Clark,n.d.) Therefore, my introduction to the teaching of History was based on an understanding that classwork should replicate as much as was practical the work of ‘real’ historians in interrogating sources to answer historical questions through a process of historical inquiry. They should do this to develop worthwhile skills of critical thinking and strategic research- skills which would enable them to succeed in many fields of endeavour, and skills with which to challenge injustice.
The success of this approach in my classroom in both motivating students and in developing within them a range of critical and creative thinking skills encouraged me to seek further ways to improve the way I taught students to work like historians. As a member of the Queensland History Teachers Association since the mid-1980s, I deliberately sought workshops and presentations which developed my knowledge about how to teach history as a discipline. I was inspired by teachers such as Ian Gray and Brian Hoepper (2011) and introduced through keynotes later to the work of Sam Wineburg in the US (2001) and Tony Taylor in Australia and the seminal Making History (2003). Later, the work of Peter Seixas (1999) and The Centre for the Study of Historical Consciousness (2006) and other academics continued to corroborate the value of the New History approach. 
My own work reaffirmed my belief in the value of teaching students of both genders and diverse socio-economic and cultural backgrounds the value of ‘working like historians’. When the prevailing educational discourses began to focus on ‘twenty-first century skills’ It is only logical that I  interpreted these skills to be those that were intrinsic to the work of historians- “New History” saw the skills of the historian as skills of research and critical and creative inquiry, skills related to decision -making and weighing perspectives. It is this background that has encouraged my interest in the way teachers are implementing the AC:H7-10v8.2, a curriculum based, I would argue squarely upon this historical background.  
I suspect, consequently, that those teachers who hold a similar philosophy to my own were encouraged by the rationale of the AC:H7-10 and interpret the curriculum along these New History lines, but I know from my experience as a Head of Department and as a provider of professional development for teachers that many teachers still view the school subject of history as an opportunity for cultural transmission and nation building. Many of these teachers, Zombie-like (Ryan, 2012) simply go through the motions of using an inquiry approach to the teaching of learning. It is for this reason that my research interest will explore the ways a range of teachers go about interpreting and implementing the AC:H7-10 v8.2 and the implications for how they enact this interpretation in their classroom. The question of how best to teach students History remains a significant question in my discipline, regardless of nearly a decade of fine tuning the national Curriculum.
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